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Introductory Statement 
This plan was drafted by the staff of St. Joseph’s B.N.S and will form the basis for each teacher’s 
long and short term planning in Drama and so will influence teaching and learning in individual 
classrooms. 
 
It will also inform new staff of our approaches and methodologies in this subject area. This plan 
was drafted in 2008 after a process of consultation between staff and visiting Drama teacher. 
 
Rationale 
We recognise that Drama is a stand alone subject in the Revised curriculum. It provides 
opportunities for the children to explore, investigate and develop an understanding of themselves. 

 
This plan is drawn up to assist each teacher plan lesson that conform to the principles outlined in  
the 1999 Primary School Curriculum and to review practices in light of these principles. 
 
Vision and Aims 
Vision         
We seek to assist the children in our school in achieving their potential 
 
Aims 
We endorse the aims of the Primary School Curriculum for drama 
 

 To enable the child to become drama literate 

 To enable the child to create a permanent bridge between make-believe play and the art 
form of theatre 

 To develop the child’s ability to enter physically, emotionally and intellectually into the 
drama world in order to promote questing, empowering and empathetic skills 

 To enable the child to develop the social skills necessary to engage openly, honestly and 
playfully with others 

 To enable the child to co-operate and communicate with others in solving problems in the 
drama and through the drama 

 To enable the child to understand the structures and modes of drama and how they create 
links between play, through life. 

 To enable the child to acquire this knowledge of drama through the active exploration of 
themes drawn from life (past and present), whether they have their source in other 
curricular areas or in general areas relevant to the child’s life 

 To enable the child to begin the process of translating a knowledge of drama into the active 
exploration of life themes from drama literature, leading to the appreciation of world drama 
culture 

 To form the criteria with which to evaluate the drama texts, written or performed, to which 
he/she is continually exposed. 

 Are there additional aims that relate to the context of  your individual school? 

This Drama Plan will be addressed under the following headings 

Curriculum Planning: 

1. Strands and strand units  
2. Approaches and methodologies 
3. Children with different needs 
4. Linkage and integration  
5. Assessment and record keeping 
6. Equality of participation and access 
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Organisational Planning: 

7. Timetable  
8. Resources  
9. Health and safety 
10. Individual teachers’ planning and reporting 
11. Staff development 
12. Parental involvement  
13. Community links 

 
Strands and strand units 

 

STRAND STRAND UNITS 
Drama to explore feelings, knowledge 
and ideas, leading to understanding. 

1. Exploring and making drama 
2. Reflecting on drama 
3. Co-operating and communicating in making 

drama 
 

Prerequisites for making drama:  
Content,  the fictional lens and creating a safe environment 
 

Elements of drama:  
Belief, Role and character,  Action,  Place,  Time,  Tension,  Significance and  
Genre 
 

 
All teachers are encouraged to choose from a range of content objectives in all strand units 
appropriate to class levels. A thematic approach is adopted to ensure that drama is consistent 
throughout the school and a range of stimuli is used to develop these themes at each class level e.g. 
Stories, poetry, pictures/photographs, objects, issues from SPHE curriculum, aspects of life in the 
past/present/future and needs and concerns of the pupils. 

 

Junior and Senior Infants  
pg13-17 Exemplar: Starting with Content (Infant Classes) T.G. pg 66-69 
 
1. Exploring and making drama 
The child should be enabled to  

 Develop the instinct for make-believe play into drama (belief): children in infant classes begin 
each day with make-believe play – shopping, construction, play house, card games, etc. 

 Develop the ability to play in role as an integral part of the action (role/character) 

 Experience how the use of space and objects can help to create the reality of the make-
believe world (place) 

 Experience how the fictional past and the desired fictional future influence the present 
dramatic action (time) 

 Develop awareness of how he/she, as part of a group, helps to maintain focus in the 
dramatic action (action) 

 Develop an awareness of tension in the drama (tension) 
 
 
2. Reflecting on drama 
The child should be enabled to  

 To develop the ability to reflect on action as it progresses (action/significance) 
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 Experience the relationships between story, theme and life experience (significance) 

 Share insights gained while experiencing the action (significance) 
 
 
3. Co-operating and communicating in making drama 
The child should be enabled to 

 Develop the ability, out of role, to co-operate and communicate with others in helping to 
shape the drama  

 Develop, in role, the ability to co-operate and communicate with others in helping to shape 
the drama 

 

First and Second Class  
pg 19-23 Exemplar 2: Beginning with enactment or drama text (TG pg 70-73) 
 
1. Exploring and making drama 
The child should be enabled to  

 Use the ability to play at make-believe to enter fully into participation in drama (belief) 

 Use his/her emerging awareness of the difference in people to begin to develop an 
understanding of the relationship between role and character (role and character) 

 Experience how context is built and a drama reality created through the use of space and 
objects (place) 

 Experience how the fictional past and the desired fictional future influence the present 
dramatic action (time) 

 Develop the ability to help maintain the focus in the dramatic action 
(belief/time/action/tension) 

 Begin to see how tension adds to drama the suspense that ensures the interest of the 
participants (tension) 

 
2. Reflecting on drama 
The child should be enabled to  

 Use reflection on a particular dramatic action to create possible alternative courses for the 
action (action/significance) 

 Experience, through drama, the relationships between story, theme and life experience 
(significance) 

 Share insights while experiencing the drama or insights that arise out of the drama 
(significance) 

 
3. Co-operating and communicating in making drama 
The child should be enabled to  

 Develop the ability, out of role, to co-operate and communicate with others in helping to 
shape the drama  

 Develop, in role, the ability to co-operate and communicate with others in helping to shape 
the drama 

 Develop fictional relationships through interaction with other characters in in small-group 
or whole-class scenes as the drama text is being made 

 Re-enact for others in the group a scene that has been made in simultaneous small-group 
work 

 

Third and Fourth Class   pg 25-31 

Exemplar 3: The search for a fictional lens (TG pp74-77) 
Exemplar 4: Starting with a poem (TG pp 80-85) 
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1. Exploring and making drama 
The child should be enabled to  

 Enter into the fictional dramatic context with the same spontaneity and freedom the he/she 
has earlier applied to make-believe play (belief) 

 Understand the relationship between role and character and develop the ability to hold onto 
either role or character for as long as the dramatic action requires (role and character) 

 Discover how the use of space and objects can help in building the context and in signifying 
dramatic themes (place) 

 Experience how the fictional past and the desired fictional future influence the present 
dramatic action (time) 

 Become aware of the rules that help maintain focus in the dramatic action 
(belief/time/action/tension) 

 Begin as a member of a group to include in drama activity the elements od tension and 
suspense (tension) 

 Begin the process of using script as a pre-text 
 
 
2. Reflecting on drama 
The child should be enabled to  

 Use reflection on and evaluation of a particular dramatic action to create possible alternative 
courses for the action (action/significance) 

 Learn through drama, the relationship between story, theme and life experience 
(significance) 

 Use the sharing of insights arising out of dramatic action to develop the ability to draw 
conclusions and to hypothesise about life and people ( significance) 

 
 
3. Co-operating and communicating in making drama 
The child should be enabled to  

 Develop the ability, out of role, to co-operate and communicate with others in helping to 
shape the drama  

 Develop, in role,the ability to co-operate and communicate with others in helping to shape 
the drama 

 Develop fictional relationships through interaction with others 

 Enact spontaneously for others in the group a scene from the drama, or share with the rest 
of the class a scene that has already been made in simultaneous small-group work 

 

Fifth and Sixth Class pp33-39 

Exemplar 5: An Approach to Script (TG pg 86-91) 
 
1. Exploring and making drama 
The child should be enabled to  
 Enter appropriately and with facility, whether watched or unwatched, into the fictional 

dramatic context (belief) 
 Extend playing in role and in character to include the ability to accept and maintain a brief that 

has been decided on by either the teacher, the group or himself/herself (place) 
 Discover how the use of space and objects can help in building the context and in signifying 

dramatic themes (place) 
 Experience how the fictional past and the desired fictional future influence the present dramatic 

action (time) 
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 Become adept at implementing the ‘playing rules’ that maintain focus in dramatic action 

 Help to plan dramatic activity to include the particular tension and suspense appropriate to the 
theme being explored (tension) 

 Become comfortable with script and understand the basic process by which script becomes 
action 

 Distinguish between various genres, such as comedy, tragedy, fantasy (genre) 
 
 
2. Reflecting on drama 
The child should be enabled to  

 Reflect on a particular dramatic action in order to create possible alternative courses for the 
action that will reflect more closely the life patterns and issues being examined 
(action/significance) 

 Learn through drama, the relationship between story, theme and life experience 
(significance) 

 Use the sharing of insights arising out of dramatic action to develop the ability to draw 
conclusions and to hypothesise about life and people ( significance) 

 
 
3. Co-operating and communicating in making drama 
The child should be enabled to  
 Develop the ability, out of role, to co-operate and communicate with others in helping to shape 

the drama  
 Develop, in role,the ability to co-operate and communicate with others in helping to shape the 

drama 
 Develop fictional relationships through interaction with other characters in small-group or 

whole-class scenes as the drama text is being made 
 Enact spontaneously for others in the group a scene from the drama, or share with the rest of 

the class a scene that has already been made in simultaneous small-group work 
 

2. Approaches and methodologies 

Belief is central to all drama and should be characterised by a willingness to believe in the drama 
itself, sincerity in playing roles and characters, a willingness to accept the fictional consequences of 
drama and a willingness to explore. 
 

 The Drama Contract 
One of the prerequisites for making drama is a safe environment. Drama in education is a social 
learning activity. “In order to increase children’s confidence, allay their fears and dissipate their inhibitions 
they must be allowed to make the drama in a safe environment, where what they do is valued and validated by 
other children and the teacher”. (Drama TG p. 9) 
 
Before you start on drama activities with your class, it is wise to establish some ground rules with 
the children. One suggested activity is to set up a Drama Contract. As with any class activity 
involving groups or a whole class working together, it is necessary to make behavioural and 
procedural expectations clear at the outset in a purposeful and positive way. The drama contract 
may link with other class or school contracts or codes of discipline but it should ideally also be 
established in its own right. You will derive more benefit from the drama contract if it is drawn up 
with the children rather than just given to them. 
 
It is a good idea to engage the children in an activity such as one or two drama games before 
discussing the contract. The drama contract can be written as an individual contract which will be 
signed by each child or a whole class contract on one large sheet of paper which the children may 
sign. It may be re-negotiated or revised. 
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Samples of a Drama Contract 
Contract 1 

 Be careful getting the drama space ready;Pretend to be someone else; Try your best; Listen 
carefully; Believe others. 

 
Contract 2: The three Cs contract 

 Communication; Co-operation; Concentration 
 
Contract 3 

 Listen to each other; Positive Behaviour/ Positive comments; “Pass” if you need time to 
think; Cooperate and work together; Show respect for each other; Help one another; Take 
turns; Allow others to express themselves; Have fun and enjoy without hurting others 

 Consider the feelings of others; Communicate ; Concentrate 
 
DRAMA STRATEGIES 
 

 Still Image: An individual or group use their bodies to make a frozen picture of a moment 
in the drama e.g. the moment the bears see Goldilocks asleep in the bed. Older groups may 
depict a more complex or abstract idea (‘winning’, ‘fear’). Similarly an individual can act as a 
sculptor to another student or group. 

 

 Thought-Tracking: This technique involves the teacher freezing the action and tapping 
his/her hand on the shoulder of some student (or students) in the still image or drama. This 
student-in-role then reveals publicly his/her private thoughts at that specific moment e.g. 
the moment Christopher Columbus finally sights land! 

 

 Defining Space: Available furniture, objects, clothing are used to represent the ‘bears’ 
house’. They may also represent the physical scale of someone (Daddy Bear) or something 
(the beanstalk) in the drama. Also they may be used to fix the proximity of rooms, houses, 
places where events have taken place. 

 

 Mime: The class mimes action as the teacher describes what a character is doing or as 
he/she narrates a story. Older students may develop more abstract mime sequences. 

 

 Narration: The teacher can narrate in or out of the drama. Narration has many uses. These 
include: providing a link or commentary between drama moments; creating an atmosphere; 
initiating a drama; moving the action on; creating tension. Similarly the participants might 
provide narration to accompany or bridge their own action - ‘we came to the river and saw 
that the bridge had been destroyed, so we....’ 

 

 Hot-Seating: This involves students questioning a character (teacher-in-role or student-in-
role). The students who are questioning the character may be working as themselves or in 
role e.g. as journalists. Hot-seating can be used to start or end a drama. Improvisation may 
be frozen at any point and characters hot-seated. 

 

 Improvisation: Pair, small group and whole group improvisation constitute the heart of the 
drama curriculum. The children make up the story as they go along. This story usually 
explores a character(s) in a dilemma. Children plan, prepare, sequence and present their 
improvisations to show their understanding of that moment in the drama. Briefing (see 
below) helps to drive the improvisation forward. The teacher can greatly enhance the 
improvisation by adopting a role him/herself. 
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 Briefing: Before an improvisation, the teacher takes aside an individual or individuals, and 
gives him/them a set of instructions that create tension. This will drive the drama forward. 
The teacher may choose to give another set of further conflicting instructions to different 
individual/individuals. As the children develop their drama skills, they will begin to offer 
their own briefs. Briefing is a key strategy in creating tension in drama. The teacher can 
build tension by suggesting any of the following – ‘you have a secret….; ‘something strange 
and mysterious has happened’, ‘you are planning a surprise’, ‘you are in a hurry’, ‘you are all 
crowded together’, ‘you have an unusual object’ or through a challenge. 

 

 Flashback / Flash-forward: The children select and depict a moment through such 
strategies as still image, mime and narration or improvisation. They can then move 
backwards and forwards in time creating other moments in time in the drama. This enables 
the children to reflect on the characters and their dilemmas. 

  

 Conscience Alley: A character who has a difficult decision to reach, walks down a corridor 
of people who, one after another from either side, give conflicting advice about a given 
situation. Also, the character can engage in conversation with the voices and thus challenge 
the advice being offered. 

  

 Soundscaping: Soundscaping is an effective way to conjure up a scene in the classroom. It 
can satisfy children who wish for ‘high action’. Animal sounds in a wood, human sounds in a 
battle, environmental sounds in a factory can be created to accompany a moment of action. 
Voices or instruments can create a mood. 

 

 Ritual: Ritual in Drama is a stylized activity that shows a special occasion or some daily 
routine that shows that a character is part of a community. Some rituals in drama include: a 
meal, saying goodbye, the night before a battle, praying.  

 

 Captions: This strategy can be used at any point of action. Individuals or groups are asked 
to give a caption or newspaper headline to a piece of drama. They summarize their own 
scene or another group’s scene in words. Several headlines can be given to the same still 
image in order to highlight points of view and bias. 

 

 Teacher-in-Role: The teacher takes on a role in the drama. This allows him/her to excite 
interest, control the action, invite involvement, provoke tension, challenge superficial 
thinking, create choices and ambiguity, develop the narrative and create possibilities for the 
group to interact in role. Some steps in going into teacher-in-role 
1. Agree on a hat or object to show that you, the teacher are in role 
2. Ask the children to watch carefully and see what they can find out about (you) the 
character. 
3. Go into role for less than a minute or so, adopting a pose, possibly saying something and 
giving a clue about a dilemma. 
4. Come out of role by taking off your hat. Ask the children what they found out. 

 
Now the class has a context from which to develop their work. 
 
Extra information about Teacher-in-role: the teacher can take different types of roles: 

1. Authority...the person in ultimate charge, with responsibility 
2. Devil’s advocate...the person who argues the alternative viewpoint 
3. Reporter ... person requiring information 
4. Victim...person requiring help 
5. Absentee...person who arrives late and needs to be filled in on certain information 
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 Using a Carousel 
Divide the class into pairs or small groups. The teacher may decide to give each group the 
same title from the list of ‘Drama Scenarios’ below but it is better if you give each group a 
different title. Once each group have their title, give them time to work on their 
improvisation. Limit the time. Agree on a finishing freeze. 
 
When they have their improvisation ready to present, explain to them that they are going to 
share their work in a very special way. The groups are given a performance order. At an 
agreed signal, (maybe a word, a sound, background music or a visual signal) each group will 
come to life in turn. All other groups must keep still and quiet while the others perform. 
The performance starts with the first group and is not over until every group has had its 
turn – a carousel. 
 
Each person might be limited to saying one sentence, word or sound at first to ensure that 
everybody gets a turn. This can then be built up to make the improvisation longer. At the 
end, we guess what each group improvisation was about and we say what worked well. The 
same strategy can be used to link short scenes, still images, etc……... 

 
 
Suggested strategies for various class bands 
 
Junior and Senior Infants: defining the space, still images, teacher-inrole, mimed narration, whole 
group improvisation, paired improvisation, hot seating.  
 
First and Second Class: defining the space, still images, thoughttracking, teacher-in-role, mimed 
narration, briefing, small group and whole group improvisation, paired improvisation, briefing. 
 
Third and Fourth Class: defining the space, still images, thoughttracking, teacher-in-role, mime 
and narration, briefing, small group and whole group improvisation, paired improvisation, ritual, 
flashback flashforward, hot seating.  
 
Fifth and Sixth Class: defining the space, still images, thought-tracking, teacher-in-role, mimed 
narration, briefing, small group and whole group improvisation, paired improvisation, ritual, 
flashback flash-forward, hot seating. 
 

 Improvisation based on first lines 

 A selection of the first line suggestions below should be written on pieces of card. 

 Explain that each of the improvisations will have to begin with a specific line given on the 
card and that their improvisations must then follow the lines they select. 

 Children are working in small groups. Turn the cards face down. Each group selects one 
card. They should not be allowed to change their card once it has been chosen. 

 Give the children a maximum of 10 minutes to work on their improvisations. They will 
have to discuss, plan, prepare and rehearse their performances and create a believable 
ending. 

 Encourage them to work with the four magic words of improvisation 
Where? … the place. When? ... the time. Who? … the roles/characters. What? ... 
what’s happening …the action. 

 

 The teacher can move from group to group, giving support, helping any group in difficulty 
and reminding them of the time remaining. 

 Let each group perform their improvisation. 



 10 

 Reflect on the performances and improvisations with both the observers and the performers. 
 
Improvisation based on First Lines 

Are you an alien too? You call THIS food? Stick ‘em up’ Where’s your ticket? 
Here’s one I baked earlier’ And here she is, the world’s most beautiful model, Kate Moss… Caught 
ya! Put away the carving knife, darling This woman is dangerously ill; If anyone has any reason why 
these two people should not be married, please speak now; Silence, please for the world famous New 
York Philharmonic Orchestra; What would you like for your birthday, dear?’ You can’t bring that in 
here.’; Put it in the net; Wait ‘til I tell you… Is this your first Karate class? Do you want to know a 
secret? That’s disgusting; I’ve just lost my father’s wallet; Stop that! What is wrong with you today?  
What was that?  
What are you?  A man or a mouse? I have a confession to make; You’re not old enough; Pass the 
scalpel, nurse; You gave me the wrong change; Don’t look at me like that; I think that’s mine ; 
You broke my glasses; Now look at what you’ve done! I think I’m lost; Will you marry me? The name 
is Bond. James Bond; I think that’s mine; I think I’m lost; I have a confession to make; Why has the 
lift stopped? Are you as nervous as I am? You’ll never get that in there. 

 
Follow up suggestions: 

 Let the children refine and re-present their improvisations 

 Invite the children to invent new first lines and to create improvisations from them 

 Flashback or flash-forward to the scene before or after the scene performed and create a 
short improvisation 

 Get the pupils to create last line improvisations which must finish with a specific closing 
line. 

 
 
Some Drama Scenarios 
At the hairdresser ; Gossiping neighbours;  A concert; Spectators at a sports  event; A 
birthday party; An orchestra;  A group of teenagers getting stopped by police; Gun fight; First 
date; A wedding; Surgery; A hospital emergency; Baby-sitter with children; A Traffic Jam; A 
fashion show; A trial; TV games show; A bank robbery; A dance class; Students cheating at an 
exam; Excavating in Egypt; Hot air balloon; The Olympics; Customer returning a faulty item; 
Archaeological dig in an old churchyard; Train robbery; Soup kitchen; Harry Potter; The haunted 
lift;  The dragon; The wind-up mouse;  Life inside the monastery walls ; King Midas; The Magic 
mirror; Rosa Parkes; Television Ads; Star Trek; The Late Late Show ; The Vikings; Bart 
Simpson; The princess; Bad manners; The old woman; Begging for food; Mother Teresa; I Want 
chips!  What’s happening to the computer? E.R; Little birdies; I don’t want to go to bed! What’s 
behind this door? At the airport; You’re a star! The Trial of Goldilocks; The Borrowed Dress; 
Trouble At McDonalds; The Operation; The Fashion Show; On the Train; Heaven; The Toyshop; 
Hell’s Kitchen; The Magic Carpet; Jungle trek! Message in a Bottle;  The Interview 
 
Reflections (some general notes) 

 Reflection can happen during or at the end of the lesson. 

 The child stands back from the action and thinks a little more deeply about the characters 
they have met, the lives they lead and the message of the drama 

 The teacher should challenge easy answers 

 A balance between individual, group and whole class discussion. 

 A balance between reflection through the visual arts, listening, speaking, doing, writing 

 and questioning 

 Can be enhanced by use of fabric, music, objects, and dimmed lights 

 Imagine what might happen in the future – make choices and consider consequences 
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‘Wondering’ is a key skill in reflection. ‘I wonder if…?’, ‘Can you imagine..?’, ‘Supposing…… 
Some Reflection questions for your class linked to the elements of drama 
How did you contribute to today's drama lesson? How did you improve from the last drama lesson? How can 
we improve our drama work in our next lesson? Finish the sentence... `what I liked about to-day's drama 
was...’ What was your favourite moment in the drama? Why? Did you notice that you felt anyway different 
during the drama? Could you believe in the drama? Give some reasons for this. How did you help others to 
believe in the drama? Did you go into role or character today? Describe this to me. Did you notice anyone 
with particularly good facial expression? How did this help the drama? Who else was particularly good at 
taking on a role or character to-day? What did they do? Were you able to accept and keep a brief from the 
teacher? Were you able to make suggestions when the teacher was briefing your group? Were you able to 
imagine that you were in another place? 
 
Reflection in Drama PCSP 3 

 How did you help to define the space and re-create the place? 

 Did you suggest that we use any objects or costumes in the making of the scene? 

 Did you imagine and suggest anything that might have happened in the past or future or in 
another time? 

 How did your suggestion about what happened in the past or future help make the drama 
more exciting? 

 What do you imagine the next lesson in this drama might be about? 

 If you had to go back in time, what scene would you suggest? 

 What might be happening in that scene? 

 Would the characters behave differently? 

 What happened in this drama? What action happened? 

 Did your character change because of the action? Explain 

 Did you resolve the problem in the drama? Explain 

 Where did the tension come from in today's lesson? 

 How could we have added tension or excitement to the drama? 

 A brief can help add tension. What brief would you give to the islanders on the boat? 

 What did you learn during today's drama? What was the significance of today's lesson? 

 What was the drama really about? (See attached Reflection questions) 

 Describe the drama...... 

 What was the genre? Comedy, tragedy, fantasy (Fifth and Sixth Classes) 
 
Reflection objectives and matching questions for the teacher 
 
Making choices – predictions 
Strand Unit Objective: "reflect on a particular dramatic action in order to create possible, courses for the 
action that will reflect more closely the life patterns and issues being examined” 

“What might happen next?”  “How might this affect....?”  “What are the consequences for ………?” 
“Can you suggest a different way…?”  “What if...?”  
"Supposing...?”  “I wonder if ...” “Can you imagine the next scene...?”  

  
Making connections 
Strand Unit Objective: "learn, through drama, the relationship between story, theme and life experience” 

“Can you summarise the story of the drama (so far) in one sentence?  “What have you discovered 
about yourself or …… today?”  “What is the message of this drama, the moral, the theme?” “Does 
this remind you of anything you have read in a book or seen in a film or television?”  “What crossed 
your mind as you watched this drama moment?” “Could this moment happen again? Explain”  
“What might be your worries as you watch this scene?”  “Is their life then like our lives now?”  
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Drawing Conclusions 
Strand Unit Objective: "use the sharing of insights arising out of dramatic action to develop the ability to 
draw conclusions and to hypothesise about life and people 

“I wonder what motivated …………?”  “Put a caption on that scene” 
“I wonder what this drama tells us about life ……”  “What might the neighbours be saying?” “What 
advice would you give?” “Why is this important drama? What is at stake ?” 
 

AN DRÁMAÍOCHT Á MÚINEADH TRÍ GHAEILGE 
I dTreo na Drámaíochta n Cothaíonn cluichí fonn súgartha iontu. Is é an fonn súgartha 
céanna bunús na drámaíochta. InTouch October 2007  
 
Croí-ábhar is ea an Ghaeilge i gcuraclam gach scoile. Is aidhm do gach scoil úsáid na 
Gaeilge mar ghnáth-theanga chumarsáide a chur chun cinn. Is féidir clár Gaeilge na scoile a 
leathnú agus a threisiú trí ábhar nó 
codanna d’ábhair a mhúineadh trí Ghaeilge – croí-chlár leathnaithe a thugtar ar an gcur 
chuige seo. 
B’ann don nós seo in an-chuid scoileanna agus is fiú go mór an nós a athbheochan. Leagtar 
amach thíos cur chuige amháin a d’fhéadfaí a úsáid chun tús a chur le múineadh na 
drámaíochta trí Ghaeilge. Cuspóirí an chur chuige seo: 
 Eolas agus léirthuiscint ar ealaín na drámaicohta a shealbhú. 
 An Ghaeilge a úsáid mar ghnáththeanga i suíomh réalaíoch. 
 An Ghaeilge á foghlaim i ngan fhios ag na páistí trína húsáid go nádúrtha. 
 

CLUICHÍ 
Is breá le gach páiste cluichí a imirt. Cothaíonn cluichí fonn súgartha iontu. Is é an fonn 
súgartha céanna bunús na 
drámaíochta. Ní ceachtanna drámaíochta iad na cluichí seo. Is bealach an-éifeachtach iad 
chun tús a chur le ceacht 
drámaíochta. Meallann na cluichí na páistí isteach i saol na drámaíochta. Spreagtar iad chun 
ligint orthu. Ní mhúinfear aon teanga nua le linn na gcluichí seo. Múinfear réimsí nua 
teanga go minic roimhré i gceachtanna 
Gaeilge. 

 
CNAG! CNAG! (BUN/MEÁNRANGANNA) 

Cuspóir an chluiche 
Cuirtear púicín ar pháiste amháin agus déanann sé/sí iarracht an páiste atá ag labhairt 
leis/léi a aithint trí éisteacht lena g(h)uth. 
Teanga le múineadh roimhré: 
l Ceisteanna a chur agus a fhreagairt: Cé mise? Freagra – Is tusa Bríd... 
l Is féidir forbairt a dhéanamh ar an teang a a d’úsáidfí sa chluiche seo leis na 
meánreanganna. 
Tomhais cé atá anseo? An tusa Seán/Bríd..? Is mé/ní mé. 
l Struchtúir ghramadaí: úsáid na copaile.  
Beidh gá le cleachtadh mionminic ar an gceist – An tusa …? agus na freagraí – is mé/ní mé. 

 
Treoracha don chluiche 

 Cuirtear púicín ar pháiste amháin. Roghnaíonn an múinteoir páiste eile a bhuaileann cnag ar 
dhrom an pháiste sin. Cuireann an páiste seo an cheist – cé mise? 

 Tomhaiseann an páiste leis an bpúicín ar a s(h)úile, an tusa Ciara/an tusa Fionn…? 
 Freagraíonn an páiste eile – is mé/ní mé?  
 Spreagann an múinteoir na páistí a nguthanna a cheilt trí shampla a thabhairt ar ghuthanna 

difriúla a úsáid. (guth ard, guth íseal, guth garbh, guth séimh) Faigheann an páiste leis an 
bpúicín trí sheans tomhais a dhéanamh.  

 Muna bhfuil ag éirí leis/léi tugann an múinteoir nodanna. Tosaíonn a (h)ainm leis an litir S. 
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Suíonn sé/sí ag barr an tseomra ranga. Itheann sé oráiste gach lá don lón... 
 Tugtar seans do gach páistean púicín a chaitheamh agus tomhas a dhéanamh. 

 
IN ORD AIBÍTRE (ARDRANGANNA) 
Cuspóir an chluiche go mbeidh gach páiste sa rang seasta i líne in ord aibítre de réir a gcéad ainm. 
Teanga roimhré. Ceisteanna a chur: Cén t-ainm atá ortsa as Gaeilge? Cad í an chéad litir i d’ainm? 
Ordú a thabhairt: seas ag barr na líne, seas ag bun na líne, seas laistiar de Sheán, seas os mo chomhair. 
l Struchtúir ghramadaí : suíomhanna – os mo chomhair, taobh thiar díom /de Sheán, ag barr, ag 
bun,i lár. Treoracha don chluiche 

l Bíonn na páistí go léir ina seasamh. Caithfidh dóthain spáis a bheith ann chun líne a 
dhéanamh 
le gach páiste sa rang. 
lMínigh do na páistí go bhfuil siad chun líne a dhéanamh ina mbeidh gach páiste ina 
seasamh in ord aibítre de réir a gcéad ainm. 
l Taispeáin dóibh cá mbeidh an chéad duine ina s(h)easamh (ainm ag tosú le A) agus iarr 
orthu féin an 
líne a chríochnú. 
l Nuair a bheidh an líne déanta acu cuirfidh gach páiste iad féin in aithne …is mise Eoin, 
tosaíonn m’ainm leis an litir E. (Is féidir cur leis ag brath ar chaighdeán an ranga – Tá Eibhlín 
os mo chomhair sa líne agus tá 
Fiachra taobh thiar díom) 

 
 

3. Children with different needs 
 
 

4. Linkage and integration 

Drama will be used to compliment, support and illustrate most curriculum areas as well as being a 
discrete subject. 

 

5. Assessment and record keeping 

Assessment is an essential element in the learning and teaching of Drama. Successful planning 
for Drama development requires monitoring the children's engagement with the Drama. This 
allows the planning of a drama experience that 

 develops drama skills and concepts 

 maximises learning 

We assess  

o Exploring and making drama – the extent to which the child enters into a role or a 
character and develops it in the context of the action  

o Reflecting on drama – the extent to which they use reflection to create alternative 
courses for the action or the quality of the insights they gain from the drama 
experience  

o Co-operating and communicating in making drama – the child’s ability to contribute 
to the shaping of the drama, both in discussion about it and as the action takes place 

 

 The assessment tools used are 
o Teacher observation- choose a particular group each week and watch and note their 

engagement; teacher might design own checklist. 
o Teacher-designed tasks 

 

6. Equality of participation and access  
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It is important that all children experience and have equal opportunity to participate in drama 
lessons and activities. Drama plays a pivotal role in education and every child should have the 
opportunity to experience all starnds in learning activitiies appropriate to their ability. Teachers 
will use a combination of whole-class teaching and group work with differnet classes according to 
theoir ability- this is particularly important in multi-grade classes. 
 

Organisational Planning: 
7 . Timetable 
Each class from Junior Infants - 4th will have 30 minutes discrete drama time with Paula Donaldson 
every week. 5th and 6th classes will have 30 minutes discrete drama time with Gemma Tone each 
week. There will also be blocked time for preparation of Christmas Pageant, Seachtain na Gaeilge 
and other class/school activities. 
 

8. Resources 
 

PLACE:  Hall or classrooms 
STIMULI:  drama books, poetry books,  story books,   variety of music, DVDs, etc 
PROPS:  many classes have dress-up boxes. introduction of PROP BOXES specifically for 
Drama – objects, veils, etc 
 

 

9. Health and safety  
(Refer to school’s Health & Safety Policy) 

 
 

10. Individual teachers’ planning and reporting 
Teachers will consult Whole School Plan and Curriculum documents when they are drawing up 
their long term plans. Teachers will include all the strand and strand units over two years and will 
select objectives within the strand units each year. Staff teaching the same class level will decide 
collaboratively on objectives and will inform subsequent teachers of content covered to ensure 
continuity and spiral development of skills. Each teacher will have a longterm plan for the year 
which they will tailor to meet the requirement of their class in their short term planning. Cuntas 
Miosuil will assist in recording work covered, in evaluating progress and in informing future 
teaching.  
 

11. Staff  development 
St. Joseph’s BNS employed a Drama teacher for over ten years and the teachers have been present 
in the classrooms during the classes. This provided opportunities for the teachers to up-skill in this 
area. It can also provide opportunities for team teaching as appropriate. Since the Revised 
Curriculum class teachers have discrete drama lessons each week. Drama courses are sometimes 
run by the Education Centre – notice of these courses is displayed on Staff Notice Board. 

 
 

12. Parental involvement 
Specialist teacher was paid for by parents when one was employed. Otherwise, parents are involved 
on occasion. 
 

 

13. Community links 
Many of our pupils are involved in local drama groups and some of our children attend ‘InLight 
Theatre Group’ which operates in the GNS school hall on Saturday. 
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14.  Success criteria 

We will review this plan in the future under the following headings: 

 how did individual teacher preparation, planning and teaching reflect this plan; 

 how methodologies listed in this plan are working in the classroom; 

 resources 

 how are the children's drama skills improving. 

 

We will judge the success of  the plan through teacher/parent feedback, children feedback, 
Inspectors' Reports, Cuiditheoir suggestions/reports 

 

15.     Implementation 

The Principal and the class teachers will be responsible for implementing this plan. The plan will 
be implemented in September 2010. 

                          

16. Review 

It will be necessary to review this plan on a regular basis to ensure optimum implementation of the 

drama curriculum. This plan will be reviewed in June 2011.  

Ratification and Communication: This plan will be ratified by the BOM at the beginning of 
2010/11 following its communication to all staff members. 
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Appendix 1 

Elements in Drama How the elements might look … 

Belief How can the child be encouraged to enter into the drama 
with full belief? Evident in the child’s trust in and ease with 
make-believe play 
 

Role and Character How will the child move from role playing to entering into 
character? Taking on the characteristics, attributes and thought 
process of another person  

Action What is happening in the drama? Action in drama comes from 
the interaction between characters and situations in which they find 
themselves in the drama  

Place Where is the action taking place? How is real place and space 
used to represent this? 
 

Time When is the action taking place?  The fictional past and 
fictional future will have a bearing on the drama  

Tension How will tension drive forward the action of the drama? The 
characters will be faced with choices, desires and uncertainties.  
Such tension causes characters to make decisions and moves the 
drama forward.  

Significance What is the relevance of the drama to the child’s life?  In 
what way can the child relate to the drama?  

Genre  
(5&6 only)  

Is the drama naturalistic, absurd, tragic, comic or fantasy? 
Genre is the style of the drama 
 

 

Reference Section 
 Primary School Curriculum: Drama (1999) 
 Primary School Curriculum. Your Child’s Learning: Guidelines for Parents (available on the 

NCCA website www.ncca.ie) 
 The What, Why and How of children’s learning in primary school, NCCA (2006) 
 
Useful Websites 

Primary Curriculum Support Programme www.pcsp.ie 

School Development Planning Support www.sdps.ie 

Irish National Teachers’ Organisation www.into.ie 

National Council for Curriculum and Assessment www.ncca.ie 

 
 
 

http://www.pcsp.ie/
http://www.sdps.ie/
http://www.into.ie/
http://www.ncca.ie/

